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CHAPTER I 
STATEMENT OF THE PROBLEM 
Purpose and Focus of the Study: 
This study is an attempt to explore the role work 
could fulfill in the casework treatment of emotionally 
disturbed children. The writer's focus will be on the re-
lationship of work to casework treatment goals. Does a 
child's involvement in a work program assist casework 
treatment in a residential treatment center? The writer 
will attempt to see how the caseworker used information 
about a child's handling ~f his work program assignments 
in her treatment with him. The major questions to be 
answered are as follows: 
1. What was the nature of the child's work assign-
ments? 
2. How did the worker learn of his handling of the 
assignment? 
3. How did the worker handle positive aspects of his 
assignment? 
4· How did the caseworker handle negative aspects of 
his assignment? 
scope of the Study: 
Ten cases will be studied. The children were in resi-
dence at the Sweetser Children's Home during the past eight 
1. 
years and had been discharged as of the time of this study, 
October, 1954 through May, 1955. All of the ten children 
were successfully involved in work assignments and had 
casework treatment while they were in residence. 
Method and sources of nata: 
The Subject in General: A survey of the literature 
pertinent to work programs was made. An _experienee survey 
was made of people with _ r~lated experience in the field by 
discussion and by interviews. 
The cases Presented: An analysis of ten insight-
stimulating cases was done after the case records were 
studied, charts on the children were consulted, and staff 
members who were familiar with the children were seen. 
Correspondence in the records was carefully examined as it 
proved to be an excellent source of data. 
cases were selected at random, every fifth case, from 
the inactive file. Since only the children between the 
ages of twelve and eighteen have paid work ass~gnments, the 
cases selected were within this age group. Ages are pre-
sented as they were at the time of admission of a child to 
the Home. ca_ses ~epreseJ:?-ti~ diseha;rges within the last 
five years were used which met the criteria set forth under 
Scope, as the work program was not in existence prior to 
that time. work schedules from the offiee files contributed 
2. 
information regarding specific work assignments or the 
children selected. 
The main research questions are explored by appli-
1 
cation of a sChedule to the ten cases as a group. The 
schedule was pretested and refocused in terms of the case-
worker's role. Data are presented in the sequence of the 
schedule. In addition, several case studies are presented 
showing how the caseworker did or did not utilize a child's 
involvement in work in a specific situation. 
L~tations: 
No attempt has been made to test the validity of clini-
cal judgment or the writer's observations. cases more than 
three years old had incomplete case records. Other limi-
tations were the varied methods of recording; such as, 
written records which could be read, record discs to which 
one listened and graph charts which had to be interpreted 
with a key. There was no systematic method of keeping 
account or a child's work progress. Because of the small 
number of eases studied, the findings are applicable only 
to these cases and cannot be considered as generalizations. 
Since the Home2 has not done a thorough follow-up study of 
1. See Appendix. 
2. Hereafter in the study, Sweetser Children's 
Home will be referred to as sweetser or the Home. 
all its discharged cases, it is not possible to test the 
validity of the writer's impressions in the analysis of 
each case regarding future implications of certain e~rent 
experiences. 
Description of setting: 
sweetser Children's Home is a modern treatment center 
for emotionally disturbed children. Located on a hilltop 
one mile from the center of saco, Maine, it affords the 
advantages of town and two hundred acres of field and 
woods. The Home emerged from the amalgamation of three 
child-caring institutions in the state of Maine, the stimu-
lus and impetus having come from the Child Welfare League 
of America.3 The Home is unique in New England in that it 
is the first diagnostic and treatment center to use the 
cottage plan, maintaining twelve children and three adult 
staff members to a cottage in a t~ily environment. The 
Home, accepted by the Child Welfare League of America in 
1951, is equipped to give psychological, psychiatric, medi-
cal and casework4 services: 
1. study and treatment for boys and girls showing 
3. Linwood L. Brown, Annual Report of Sweetser 
Children's Home for 1951, p. 1. -
4· Casework will be used synonymously with the 
word therapy as therapeutic responsibility is undertaken 
by the caseworkers with psychiatric consultation. 
emotional disturbances and adjustment diffi-
culties in their own home, boarding home, 
school or community. 
2. An observation period preliminary to permanent 
placement for children under an agency's care. 
Only children of normal o~ superior intelli-
gence are accepted and there are no facilities 
for the care of the feeble-minded.5 
Psychopathic, psychotic, and severely brain-damaged chil-
dren are not accepted. seventy-two per cent of the chil-
dren are discharged as cured. Treatment includes, in 
addition to clinic services, group living in cottages, 
public school attendance or private tutoring at the Home, 
a· sports program, a recreation~ program, group therapy, 
as well as play therapy in conjunction with casework and 
planned use of work. 
Work Program at sweetser: 
Children of eleven or twelve to eighteen, depending 
on their physical and emotional capacit~es; · e.re assigned 
to specific work assignments other than their cottage 
chores, for which the hourly rate of pay is ten cents. 
Kitchen jobs are the only exception, guaranteeing a fair 
monthly pay. The assignments are made by the cottage super-
visor each month. once a month, hopefully, the assignments 
are rotated. Hours of work are varied with no set patterns. 
5. Brown, 2£• !!!•• P• 2. 
No regular system of communication exists between staff and 
work supervisors, although a weekly staff meeting serves 
as a general vehicle of communication among all starr mem-
bers. As an added incentive to work, allowances by parents 
or others are not permitted at the Home except on birthdays 
and special holidays. some few adolescents work off-gr~ 
as a transition to leaving the institution. Work does not 
always take precedence over recreation; children are some-
times excused for special group activities. 
The Role of the caseworker at sweetser: 
The staff at sweetser includes the child care staff, 
the casework staff, medical staff, recreational workers, 
full-time psychologist, and consultant psychiatrist. These 
disciplines all function together as a team. The case-
worker assumes the responsibility for the individualization 
of the child and helps with social planning for the child 
and his family. At intake, the caseworker in conjunction 
with other staff members tries to assess the emotional 
needs of the child. Through an understanding of the dynam-
ics of the child's behavior, the caseworker is able to help 
the resident staf'f understand the child's adjustment in 
the groups in the cottages. The caseworker must be close 
to the resident staff so that she may be sensitive to 
changes taking place in the child. As there are many 
6. 
aspects of care and numerous starr contacts at sweetser. 
the caseworker has a complicated role. 
How does a caseworker cheek a child's progress? She 
may ask for verbal reports from cottage mothers and relief 
staff, attend weekly staff meetings attended by all the 
staff when individual children are discussed, she may check 
the behavior eharts6 which are a substitute for the usual 
daily logs of cottage staff in institutions. or she may 
consult a separate chart submitted by the staff member 
supervising the children in the laundry. 
The house starr keeps the caseworker informed as to 
the child 1 s progress. The interesting bits of information 
she gleans informally about each child are as helpful as 
formal conferences and the weekly staff meeting.s. This 
relationship between the caseworker and the cottage staff 
is extremely vital and the cornerstone upon which all her 
professional efforts rest. 
The caseworker sees the children assigned to her by 
regular appointments. These vary from once a week to once 
a day. At other times. the children are free to come to 
the caseworker's office as disturbances occur and as the 
6. See Thesis by Roy Tibbetts, "A Descriptive 
study of Graph-Incidence and Color Intensity Behavior Charts 
in Comparison with Weekly Treatment Recording of Emotional-
ly Disturbed Children in a Residential Treatment Center," 
1954. 
' 
: 
• 
need arises to release emotion. It is in these direct con-
tacts with the child that the caseworker utilizes the ex-
periences of the child prior to his coming to sweetser and 
as many of the experiences within the home as possible, as 
well as previous and current relationShips in terms of his 
problems. A child's work assignment is one of the child's 
many experiences within the institution that a caseworker 
may utilize in her treatment of the child • 
8. 
CHAPTER II 
CONCEPTS OF WORK AND THE ROLE OF THE CASEWORKER 
IN THIS SETTING 
Concepts of Work: 
work may be defined as the exertion of strength or 
faculty to accomplish something. Raymond Sobel includes 
work as one of the four separate categories of influence 
in the environment of a residential treatment setting. 
The four areas--personnel, program, school, and work--are 
the points at which pressure can be brought to produce 
changes in living habits,1 one of the goals of casework. 
Work has been discarded in many institutions because 
of earlier abuses. Dorothea Dix, in the nineteenth century, 
was a pioneer in calling attention to abuses and instigated 
legislation for more humane treatment. 
Early institutions were usually of the forbidding 
congregate type in which the individual needs of 
the children were given little consideration, 
long hours of work with little time devoted ~o 
school and less to recreation were the rule. 
The trend then shifted to one of caution after the 
introduction of child labor legislation. "Unless restraint 
is exercised, there is danger of violating child labor laws 
1. Marcel Heiman, Psychoanalysis and Social ~, 
P• 249. 
2. Grace Abbott, The Child and the State, Vol. II, 
p. 8. 
in spirit if not in letter as the work of the institution 
is carried on. ,r3 
Ma~y treatment centers for children still do not in-
clude work programs as part or the total milieu therap7, 
or are loathe to state that they require children to work 
as the old concepts of work still prevail. A recent study 
shows that only four .treatment homes out of twelve utiliaed 
a paid work program.4 (Hereafter, work program will desig-
nate the planned use of work for which a cnild receives 
financial remuneration as opposed to cottage chores and 
duties.) 
At the 1953 Symposium on the Education of Emotionally 
Disturbed Children of the American Orthopsychiatric Associ-
ation, Incorporated, Nicholas Fish, M.D., Portland Mental 
Health Clinic, Portland, Maine, pointed out that work was 
an aid to helping dependent children face reality in that 
work itself constituted a reality situation.5 
Dr. Raymond Sobel speaks of the planned use of work as 
3. Child Welfare League of America, Inc., Manual 
for Cottage Mothers in Institutions, 1932, p. 47. 
4· Joseph R. Reid and Helen R· Hagan, Residential 
Treatment of Emotionally Disturbed Children, Child Welfare 
League of America, 1952. 
5. Dr. Nicholas Fish, "The Education of Emotional-
lj Disturbed Children," American Journal of orthopsychia-
~~ 23: October, 1953. 
10. 
a therapeutic method in the residential treatment of ado-
lescents. He feels that repeated failures Should be avoided 
to prevent a child•s avoidance of work in order to escape 
the anxiety and self-contempt developed by failure on a 
work assignment. The grading of work assignments according 
to personality disorganization and according to the edu-
cational limitations of a child as determined by a psy-
chologist, are discussed. 
Work can also be used planfully to assign social 
roles which give meaning to the adolescent's con-
cept of self. In every institution there are 
status and prestige-laden roles determined by the 
type of work one does • • • working or studying 
off-grounds eon$titutes a sign of approval and 
tends to restore lost self-confidence or self-
esteem. Tendencies toward masculine and feminine 
identifications may be strengthened by satisfying 
work assignments in the manly or womanly occupa-
tions, through incorporation in ego gt the social 
roles that are associated with them. 
The above applies as a caseworker gets to know a child 
and anticipates what he may experience at a specific time. 
In terms of community living, Frederick G. Behrends 
discusses the use which may be made of a work program to 
develop attributes necessary for successful community ad-
justments. Some of these are the following: vocational 
training, a strong healthy body, and techniques for living 
in a society including money values and usage. He advocates 
6. Heiman, 2£· ~., PP• 252-253. 
11. 
that a child go out on jobs in the community while he is 
still under the care of the institution to have the experi-
ence of adjusting , successfully as a transition step.7 
These opinions are in agreement with those held at sweetser 
in regard to a child's use of work as a step to community 
living. 
The Director and the consultant psychiatrist at 
Sweetser hope that the work program may accomplish the 
following: 
Develop a sense of accomplishment through activity. 
Earning vs. allowance enables a child to learn the 
value of money. 
Give a child an opportunity to accept responsibility. 
Develop skills that lead to future interests and jobs. 
Create an opportunity for new interpersonal relation-
ships in a unique situation which is not as per-
sonally demanding as some of the other relation-
ships; e.g., casework. 
Facilitate the establishment of relationships by pro-
viding a child the opportunity to relate to animals 
as a step to relating to human beings; e.g., in 
7. Frederick G. Behrends, What Preparation Should 
an Institution Give a Child for Better Living in a Communi-!l?, Federal security Ageney;-chlldren•s Bureau; washingtOn, 
D.G., June, 1947. 
12. 
work on the tarm. 
Help in the transition from institution to community 
living by giving the child a familiar working 
experience he can transfer. 
nr. Kenneth I. Wollan8 of Boston, Massachusetts was 
interviewed for his opinions of work and its uses in case-
work at the Connecticut Junior Republic; children who worked 
were boys between the ages of thirteen and eighteen. In 
this institution, work was part of a therapeutic program. 
At a trade school were taught printing, carpentry, cooking, 
baking and laundry management. The assignments were used 
vocationally as a medium for education and therapeutically 
to teach boys better habits, concentration and responsibili-
ty. Work was varied according to the needs of the child. 
To utilize the effects of work in therapy, the director 
appraised the progress of each child and evaluated where 
he was in treatment. Monthly reviews of each individual's 
work were held and discussed at meetings to acquaint the 
director of a child's participation in a particular work 
assignment. As a means of communication, the director sent 
a secretary to each work department for an oral report. A 
8. Executive Director of the Children's Aid Associ-
ation of Boston, Massachusetts, former Director of the 
Connecticut Junior Republic, and Instructor at the Boston 
University School of social Work. 
boy was paid for all effcrt including house chores and 
school work and spent this money for board, clothing, and 
laundry. Outside money could be used for vacations. · Wages 
were u.niform and under twenty cents per hour. 
Role of the caseworker in This setting: 
Emotionally disturbed children need an environment 
that is therapeutic. They need new and satisfying experi-
ences and relationships with adults and children who, while 
giving acceptance and tolerance, will also provide controls 
against anxiety. They require special remedial education 
to give them corrective experiences academically and 
emotionally. They require creative occupational and recre-
ational opportunities as necessary outlets for dammed-up 
energies. 
In other words, what these children need is a 
therapeutic "milieu" where individual psycho-
therapy is but one of the many correctional ex-
periences in the redir~cting of the child's 
emotional development.t · 
If then the purpose of the institution is to help return a 
child to the community, then it must help him in his re-
lationShips and with the problems which render him unable 
to remain with his !'emily or in the community. rt is 
necessary t'or staff members to know their roles and under-
9. Helen R. Hagan, Residential Treatment, Child 
Welfare, January, 1952, p. 3. 
14· 
stand their functions if this goal is to be reached. 
It is only through his living and working with 
various staff and with his peers that the child 
will develop new patterns essential if he is to 
move on from1the institution to a more normal environment. 0 
The institution offers an opportunity for a child to relate 
to a number of people. There is a real danger, however, 
that a child will diffuse his energies, flitting from staff 
member to staff member without establishing a meaningful 
relationShip with any one person. 
The caseworker in such a setting becomes acquainted 
with the presenting problems of a child assigned to her as 
well as attitudes and relationship peculiarities. She 
interprets the child's individual problems, strengths and 
limitations of an emotional, physical and intellectual 
nature to other staff members through conferences and staff 
meetings. The caseworker helps to enlighten the cottage 
staff on the individual child's adjustment to the group in 
terms of his previous group relationships. In many insti-
tutions, cottage staff are trained group workers. 
The caseworker must in turn keep informed of changes 
in the child and his general progress within the insti-
tution. She must bring to bear, in her regular appointme~ 
10. Abraham Kostick, The Role of staff in Chil-
dren's Institutions, Child Welfare, Apr!!, 1955,-p.-,;-
with the child, as many of his experiences in the setting 
as she can utilize. Preferably~ she will discuss . those 
current experiences which the child himself introduces. 
These experiences which the child discusses ean be used as 
correctional ones, as a means of developing selt-confi~~ 
as a means of accepting one's masculine or feminine identi-
fication and as a means of helping a child toward inde-
pendence. Adjustments to work thus can be channeled in 
terms of casework goals for a specific child assigned to 
a caseworker as well as adjustments to other phases of the 
program within the institution. 
The plan for the child after he leaves, the goal 
toward which the institution is working, is kept 
in mind from the time the intake study is made 
and during the entire period of care.~l 
The final aspect of the caseworker's function is the 
discharge of a child from the institution. 
When the child has reached the maximum of his 
ability to absorb changes within himself or in 
his family, he should then be helped to leave the 
institution~ either for a new form of placement 12 or to return to his own family or the community. 
To a greater degree than child guidance on an out-
patient level, residential treatment aims to pro-
vide total treatment. Its therapeutic goal in-
cludes not only the modification of the child's 
11. Eva Burmeister, Institution and Foster care as 
Used~ an Agency Offer~ Both Services,-child Welfare---
League o~America Bullet n, April, 1942, p. 23. 
12. Kostick, 22• cit., p. 8. 
16. 
behavior and personality structure and the atti-
tudes of the s~gnificant persons in his environ-
ment but also attempts to condition therapeutically13 as much of the total living experience as possible. 
13. Herschel Alt, The Role of the Psychiatric 
social worker in the ResideiitrarTreitment of Children, 
social casework, November, 1951, p. 363. ---
17 • . 
CHAPTER III 
ANALYSIS OF DATA 
The ten cases studied represented children ranging in 
age from twelve to seventeen years; five girls aged thir-
teen to seventeen, and five boys, aged twelve to sixteen. 
The average age for the boys studied was 14.2 years and 
the average age for the girls studied was 15.8. 
The sources of referral to Sweetser were as follows: 
three from private agencies, three from a state child-care 
agency, one from a psychiatrist, one from a hospital clinic, 
one from a mental health clinic and one from a school. Of 
the five girls referred, two were from the state agency, 
two were from private agencies and one was from a hospital 
clinic. or the five boys referred, each boy represented 
a different source of referral as follows: a psychiatrist, 
a mental health clinic, a private agency, a state child-
care agency and a school. 
The major reasons for the referral of the ten eases 
included the following twenty presenting problems: steal-
ing, enuresis, aggressiveness, moodiness, withdrawal, 
temper tantrums, contusion, feelings of differentness, 
fainting spells, phobias, relationship difficulties, feel-
ings of inadequacy, institutionalization, suicidal tenden-
cy, dependency, fixed homosexuality, insecurity, psycho-
18. 
somatic symptoms, dawdling and inability to accept authori-
ty. Three children presented the problem of temper tan-
trums and three children presented the problem of marked 
confusion. TWo children each presented the problems of 
stealing, enuresis, aggressiveness and moodiness. The 
other fourteen symptoms each occurred in one ehild only. 
In total, the twenty different problems appeared twenty-
eight different times among the ten cases. The range of 
symptoms varied from five per child to two per child. one 
child presented five major problems, one child presented 
four major problems, and three children each presented 
three major problems. The other five children each pre-
sented two of the above listed problems. The average num-
ber of symptoms per child was 2.8. 
The children represented a cross section of home situ-
ations. Significant was the structure or each child's 
family whieh was as follows: in four cases, both parents 
were at home; in four cases, the father was absent; and in 
two cases, the mother was absent. In a total of six cases 
either the mother or the father was absent from the home. 
In the six eases of parental absence, one was due to a 
separation, two were due to death and three were due to 
divorce. Of the four cases in which the father was absent 
from the home, one absence was due to death, one absence 
was due to a separation, and two absences were due to a 
19. 
divorce. or the two cases in which the mother wae absent 
£rom the home, one absence was due to a death and one 
absence was due to a divorce. 
Diagnosis o£ the ten cases included a psychiatric 
diagnosis and an r.Q. rating. Of the ten casee, one was 
without diagnosis. The remaining nine cases were given 
the £ollowing diagnoses: adjustment reaction of childhood, 
behavior problem, conduct disorder, immaturity and homo-
sexuality and emotional disturbance. Four cases were diag-
nosed as adjustment reaction of childhood. TWo cases were 
diagnosed as behavior problems. The other three diagnoses 
listed above were represented by the remaining three cases. 
I.Q.•s were available for all ten cases and repre-
sented the latest ratings available. These ratings, al-
though as low as eighty-two, represented a much higher po-
tentiality. Ratings ranged from 123 to eighty-two. The 
average I.Q. for the ten eases was 103.3. The r.Q. ratings 
£or the boys ranged £rom 125 to eighty-two and averaged 
107.6. The r.Q.•s for the girls ranged £rom 123 to eighty-
nine and averaged ninety-nine. 
In nine of the cases, casework goals were reached by 
utilization on the part of the caseworker o£ both positive 
and negative £actors in a child's involvement and adjust-
ment to the work program at Sweetser. In some cases, the 
degree of utilization was higher than in others, depending 
20. 
on the rrequency or use of positive or negative ractors. 
The use of positive factors may be categorized as follows: 
reinforce gains, encourage further gains and point up 
skills. The use of negative factors may be categorized as 
follows: prevent discouragement, point up patterns of 
reacting and relating to others and point up attitudes 
toward selt.1 
In a total of ten cases, positive factors were utilized ! 
in nine oases only. In five cases, all three categories of l 
I 
positive factors were used. In two cases, two categories 
of positive factors were used. In two oases, only one 
category of positive factors was used. Eight cases made 
use of the category of reinforcement of gains. Six oases 
made use of the category of encouragement of further gains. 
Seven cases made use of the category of pointing up skill s. 
These twenty-one uses of positive factors represent nine 
cases. The average use of positive factors was 2.3. 
~ 
I 
I 
! 
In a total or ten oases, negative ractors were utilized ! 
in nine oases only. In six eases, all three categories of 
negative factors were utilized. In the remaining three 
oases, two categories of negative factors were used. Nine 
cases made use of the category, prevent discouragement. 
Nine cases made use of the category of pointing up patterns Ill 
I 
1. See Schedule B in Appendix. 
21. 
of reacting and relating to others. Six cases made use of 
the category of pointing up attitudes toward self. These 
twenty -four uses of negative factors represent nine cases. 
The average use of negative factors was 2.7. 
From the comparison of these two aspects of the use 
of a child's work adjustment in treatment, it seems that 
the negative aspects received more attention than the posi-
tive aspects. It is difficult to generalize or state 
specifically what this means on the basis of the small num-
ber of cases studied here. However, a total of forty-five 
uses of either positive or negative factors of a child's 
adjustment in work was made in these ten cases by the case-
workers in their treatment of the children. 
Although all of these children had what was in general 
considered a successful work experience, in the course of 
the ongoing adjustment to the work experience, the ease-
worker nevertheless found occasion to make use of a number 
of negative factors in her work with the child. However, 
here too it is difficult to ascribe any specific signifi-
canoe to this. 
In the cases studied work assignments were the follow- 11 
ing: housework, laundry, kitchen, farm, lawns and mainten- II 
ance, storeroom and rubbish collecting. The largest number I 
of assignments were made to housework positions. The next I 
most popular assignments were the laundry, the farm, and 
22. 
II 
lawns and maintenance in that order. 
Sources of information regarding specific work assign- 1 
' 
ment adjustments were mainly other staff members, the child, 1 
and the institution office. In many cases, the caseworker 11 
I 
learned how the child was handling his work assignment from 
other members of the staff; in halt ot the cases, informa-
tion was obtained from staff and the childJ and in a few 
cases, the primary source of work assignment adjustment was I 
the child alone. In several instances, the caseworker 11 
lived on the grounds and had an excellent opportunity to 
make personal observations especially when a child was em-
played in his own home. 
In most cases where information regarding work assign-
ment was obtained, a discussion of the child's adjustments 
was initiated by the worker or the child. In the cases 
where work assignments were related to the casework process, 
the child more often introduced the topic of his assign- l 
ment, usually in a discussion of relationships with others, 11 
I 
complaints or significance of money earned from his work. 
In about half ot the cases, the discussion was initiated 
by both the child and the worker at various times. In a 
few instances, the child initiated any references to his 
work program adjustment in his casework. 
II 
--
CHAPTER IV 
PRESENTATION OF CASES 
Three individual cases will be presented which demon-
strate the specific way in which the caseworker functioned 
in terms of a child's problems, diagnosis and information 
obtained regarding his adjustment to a work assignment. 
The m~jc:>r _ ~ue~ti<?n~ _ of this thesis were explored by the 
application of Schedules A and B to all ten cases of which 
these are a sample. Data, presented in the sequence of the 
schedules, are condensed. Each case study ends with a 
brief analysis of how the caseworker utilized a child's 
involvement in a work assignment. 
case No. 2 
Jeff, a thirteen year old boy, was referred to 
the Home by a private agency~ The presenting 
problem was aggressive behavior, confusion, unco-
ordination, irresponsibility and feelings of inse-
curity and being unloved. There was a medical 
problem in a genital hydrocele. 
Jeff was placed for adoption by his father 
at the age of four, his parents having separated 
when he was one year old and subsequently weDe 
divorced. The adoptive mother was neurotic and 
sickly and died of an overdose of sleeping pills 
when he was about eight. The adoptive father re-
married within a few months and Jeff had an un-
happy time in this new situation. The parents 
were· critical and unaffectionate toward him, and 
two and a half years after the remarriage, sent 
him to a study home, after which he was placed in 
a foster home. 
In addition to the problems mentioned above, 
other difficulties emerged as Jeff began to take 
his place in the group at Sweetser. He seemed to 
relate fairly well, but superficially, to many of 
the staff members, and was especially attached to 
the director. However, he tended to seek out 
women staff members, wanted to be mothered by 
them--yet at the same time he showed a seductive 
quality which seemed to be related to some elements 
in his relationship with his stepmother. 
Although accepted by the group of children, 
he was self-conscious and easily embarrassed with 
them, and was sometimes given to cruelty when pro-
voked by the younger ones. At other times he 
managed his instinctual impulses by attitudes of 
guardedness and evasiveness. In general he was 
awkward and accident-prone, his speech was blurty 
and thick and his memory poor. Once he conceived 
an idea, he seemed to have a compulsive need to 
work on it. He showed some peeping-tom tendencies, 
some uncertainty about his own sex role, and seemed 
preoccupied with feelings of guilt about his adop-
tive mother's suicide. 
During his stay at sweetser his parents showed 
marked unconcern for him, avoided having him at 
home during holidays and visited rarely, usually 
on the insistence of the Home for the discussion of 
special problems or plans. 
Jeff was found to be a behavior problem. His 
His I.Q. was 107. It was hoped that through the 
development of a trusting relationship with adults 
he could be prepared for and helped to accept place-
ment in a foster home. With this in view, arrange-
ments were made for him to be seen by a caseworker 
on a weekly basis. At the same time, other aspects 
of the Home program were to be used to help him 
develop some self-confidence, to establish relation-
ships with his peers, to learn to assume responsi-
bility, and to grow in independence. 
Jeff was given work assignments which, it was 
hoped, would make use of his physical strength, 
provide an outlet for his aggression, meet his 
need for approval. With this in mind, he was as-
signed to lawns and maintenance, farm work, a 
special roofing job for the new barn, and off-
grounds maintenance. 
In her talks with Jeff, the caseworker was able to use 
the positive aspects of his work assignments in several ways. 
She helped him to recognize and accept his limitations in 
some skills and encouraged him to take pride in his real 
achievements. The prestige of the o~f-grounds assignment 
plus the special roo~ing job were emphasized to help him 
feel more confident in himself, particularly in terms of 
moving toward independence in the community. 
The negative aspects of his work adjustment which she 
was able to use were: a tendency to be irresponsible and 
not meet his work obli gations fully, and an unrealistic atti-
tude toward money. With regard to the latter, she encouraged 
him to use his earnings to repay some debts he had incurred 
(rumong the other children) and thus raise his standing with 
them. 
case No. 4 
Shirley, a sixteen year old girl was referred 
to the Home by a hospital clinic. The presenting 
problem was the presence of psychosom.a tic back pains 
and confusion over her feminine identifications. 
She felt inadequate, distrustful, unloved and guilty 
as well as anxious. 
Shirley's father was unable to make a home for 
her even with parental help. The mother, a depend-
ent person too, went to live with his family. Later, 
she divorced the father and remarried, rejecting 
Shirley. The girl was raised by a paternal aunt 
in whose home she may have had a traumatic sex ex-
perience. The father never assumed any responsibili-
ty toward the girl other than financial. When the 
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aunt's home proved threatening and her physical 
symptoms appeared, the hospital re~erred her to a 
study home. 
Shirley was unable to make social adjust-
ments at Sweetser. Hostile ~eelings toward her 
aunt and women in general were controlled. School 
was dif~icult to accept as she could not be the 
leader as she was in her cottage. Shirley was 
prone to champion the underdog. The farmer, who 
accepted her sullenness with a sense of humor, helped 
her relate to adults. She did not accept her ~emin­
ine role, dressing and acting boyish. Shirley, 
rebellious of authority, identi~ied with other 
children at the times when they were in trouble. 
In general, her suspicion o~ adults and inability 
to relate caused her withdrawal and great resistance 
to therapy. · Interest shown in her by another girl 
with homosexual tendencies disturbed her. She had 
no boy friends and her heterosexual adjustments 
were unresolved when she left sweetser agai nst the 
advice of the Home. 
After her second marriage, the mother experi-
enced some warmth toward Shirley, but ~ever visited 
her at the Home. The paternal aunt came regularly. 
Father never visited. 
Shirely was found to be emotionally disturbed. 
Her I.~. was 123. It was hoped that through the 
development of relationships with adults, she could 
be helped to trust them and accept authority. She 
was allowed to remain home from school for a while. 
Later, a shift from farm work to cottage work was 
effected to help her with feminine identifications. 
Weekly casework appointments were arranged whi~h 
were resisted. Psychotherapy was made available 
on a weekly basis later. Other experiences at the 
Home, particularly those with the all male work 
crew at the farm were drawn on as well as her daily 
relationships to help her face responsibilities 
without running away and to face her problems 
realistically. 
Shirley was given work assignments which 
hopefully enabled her to channel and divert her 
hostile feelings and satisfy her great interest 
in mechanical tools and in animals. Later, she 
was reassigned to storeroom, laundry, kitchen and 
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housework to give her feminine tasks and to help 
her establish relationships. 
In her talks with Shirley, the caseworker was able to 
build further self-confidence as she was able to assume and 
face responsibility without running away. Eventually she 
was helped to return to school. The work assignments gave 
her the incentive to leave the institution to return to her 
aunt•s home although it was too soon. She was encouraged 
in her adjustment to cottage chores in terms of her feminine 
identifications. 
Just as work was an escape from school, so it was an 
escape from therapy. The caseworker faced her resistance 
and discouragements~ discussing this with her in terms of 
her avoiding responsibility. other negative aspects of her 
work adjustment, Shirley's need to remain with a male work 
crew, her need to develop better group relationships, were 
discussed. strong competitive strivings were revealed to 
her, and eventually ahe was able to see the advantages of 
being a female, in having babies, etc. 
case No. 6 
Floyd, a fourteen year old boy, was referred 
to the Home by the state child-care agency. The 
presenting problem was stealing, enuresis, and 
aggression. Demanding attitudes, fire-setting and 
eloping had also occurred. School difficulties 
consisted of inability to do school work because 
of his intellectual limitations. 
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Floyd's father~ who had been unstable 1 con-
trolled him with physical puniShment. His mother 
preferred her older son~ rejecting Floyd. She 
blamed her poor health on him and displaced her 
own feelings toward him by being convinced that he 
would be a killer. He asked £or a foster home when 
taken to court~ at which time he was referred to 
Sweetser. 
The boy had been so thoroughly seduced by his 
mother in terms o£ aggressivity~ that when he came 
to the Home~ he could not accept women. Eventually 1 
he solved ·his heterosexual relationships by falling 
in love. He adjusted ~ell in the cottages in order 
to win the approval of ' the director whom he wor-
shipped. He lacked initiative and was demanding 
of adults. With a pseudo-heart attack 1 he gained 
attention in an infantile way. Floyd had a need to 
e scape the group. 
Although accepted by the group 1 he preferred 
the farm~ where he had an opportunity to release 
and channel his aggression which was shown by 
clumsiness and accident proneness. His stealing 
was due to deprivation of love and affect hunger. 
His inner strengths were weakened. The boy sought 
male figures as substitutes for his own £ather. 
His enuresis seamed to be of a revenge nature as 
a reaction toward parental attitudes toward him. 
Extreme sensitivity existed in regard to his fail-
ure in school. 
During his stay at the Home, his parents de-
veloped more interest in him. Later, when an older 
brother went into the service and t a ey had need o£ 
him, the family made demands upon Floyd. When this 
need £or him ceased, Floyd's disappointment in them 
increased his distrust o£ adults, particularly 
those in authority. 
Floyd was found to be an adjustment reaction 
problem. His I.Q. was eighty-two. It was hoped 
that he would see his parents realistically and 
through a development of trust in adults, could 
accept a foster home placement. It was planned 
that he learn to earn his own living through ex-
periences at the farm. casework was arranged on 
a weekly basis. A three-cornered relationship with 
the director, the caseworker and Floyd was planned. 
Floyd was given work assignments which would 
hoperully make use of his mechanical abilities, 
provide a release ror his aggression, and provide 
him rreedom in outdoor work. Later, he was re-
assigned rrom the rarm to the laundry and sewing 
room where he had a sense of power operating a 
darning machine and could develop relationships 
with women and with his peers. 
In his talks with the caseworker and conrerences with 
the director regarding the payments ror damages incurred at 
the rarm through his carelessness, the caseworker was able 
to use the positive aspects of his work assignments. She 
helped him accept his limitations and inability to do school 
work. He was rurther encouraged to continue at the farm. 
His relationship at the rarm with the man in charge was 
utilized. Floyd was encouraged to earn money which enabled 
him to treat his rriends, rather than always receive. Grow-
ing skills at the farm were used to show Floyd that he could 
earn money and earn his own living. 
The negative aspects of his work adjustment were: a 
tendency to be careless and ram tractors, feeling that he 
was a failure, and his infantile needs to demand from 
adults. By encouraging Floyd to pay for his accidents, 
which necessitated Floyd's taking another job, he was en-
couraged to assume responsibilities, assume responsibility 
for his actions, and develop relationships. Support with 
his trials at the farm helped develop self-confidence and 
independence. A discussion of his work successes helped 
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neutralize feelings of being a failure. His relationships 
with women were clarified through work in the cottage and 
through his relationship with a woman in the sewing roam. 
Through acceptance won and money earned he learned that he 
did not have to lie and steal in order to gain approval. 
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CHAPTER V 
SUMMARY AND CONCLUSIONS 
The Problem: 
This study attempted to explore the role work could 
rulrill in the casework treatment or emotionally disturbed 
children in the residential treatment setting. The writer 
rocused on the relationship or work to casework treatment 
goals. was a child's successrul involvement in a work 
assignment of assistance in casework treatment of ~1e clrlld? 
How did the caseworker use information about a child's ad-
justment to his work program assignment in her treatment 
planning. 
The major questions explored were as follows: 
1. What was the nature or the child's work assign-
ment? 
2. How did the worl:c:er learn or his handling of the 
assignment? 
3. How did the worker handle positive aspects of his 
assignment? 
4. How did the worker handle negative aspects or his 
assignment? 
The scope of the study included ten cases. The chil-
dren studied were in residence at the Sweetser Home during 
the past eight years and had been discharged at the time 
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of this study, October, 1954 through May, 1955. All of the 
ten children were successfully involved in work assignments 
and had casework treatment while they were in residence. 
Summary of the Ten cases in Major Background Areas: 
There were no significant findings regarding age, sex, 
source of referrals, presenting problems and diagnosis. 
It is interesting to note that the presenting problems and 
symptoms had many variations. Some children were more dis-
turbed than others, presenting more problems. I.Q. ratings 
were not real indicators of potentiali ty in every case due 
to the severity of the emotional disturbance. The children 
came from predominantly deprived home situations, i.e., 
broken homes, rejecting parents, etc. It is also interest-
ing that in the cases of parental absence, there were twice 
as many cases in which the fathers were absent from the 
home than mothers. 
Conclusions: 
Information obtained about a child's work adjustment 
was used in the majority of cases to relate to casework 
treatment goals. In all of the cases where use was made 
of a child's involvement in the work program, the case-
worker utilized this experience by sharing it with the 
child and also with other staff members. Although the 
cases are comparatively few in number, the writer would 
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like to speculate on the value of a caseworker sharing a 
child's involvement in work with other staff members just 
as other phases of the total program must be shared in order 
to effect a "total push therapy" in this setting. 
Positive aspects of a child's participation in work 
were used in all but one of the cases by the caseworker to 
reinforce gains, to encourage further gains, and point up 
skills. 
Negative aspects of a child's participation in work 
were used in all but one of the cases by the caseworker to 
prevent discouragement, point up patterns of reacting and 
relating to others, and to point up attitudes toward self. 
In general, the negative aspects received more attention 
in the ten cases studied. 
In general we may conclude that in the majority of the 
ten cases studied, use was made of a child's work program 
assignment in casework treatment of the child. It is recog-
nized of course that work is only one aspect of a child's 
experience in an institutional setting or elsewhere; how-
ever, the principles which emerged from an understanding 
of the use of casework as it relates to work adjustment 
also are applicable to these other aspects. The results 
of this study might justify a further examination of work 
assignments and their integration in the total treatment 
plan. 
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APPENDIX 
1. Work Opportunities at Sweetser 
2. Schedule A 
3. Schedule B 
WORK OPPORTUNITIES AT SWEETSER 
TYPE: NO. OF ASSIGNMENTS AVAILABLE: 
cottage Kitchen* 3 
Housework for staff Families 3 
Storeroom and Basement 2-3 
Farm Crew i-10 
Bus Cleaning 1 
sewing Room 1 
Laundry 8 
Maintenance Crew 3-4 
Offices in Administration Building 1 
*Flat rate of three dollars and fifty cents per month 
paid instead of the usual ten cents per hour for this 
job. 
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SCHEDULE A 
Name: 
Age and Sex: 
source of Referral: 
Presenting Problem: 
General Relationship Difficulties: 
With Adults, Parents, Siblings, etc. 
Attitudes of Parents Toward Child: 
Child's Reaction to Total Proplem: 
casework Goals: 
Work Assignments: 
Factors Involving Child in Work: 
Factors in Child: 
Factors in Situation: 
Factors Involving Child in casework: 
Factors in Child: 
Factors in Situation: 
Did Child Relate to caseworker with Ease or Difficulty: 
common Factors Present in Work and Casework: 
Did caseworker Utilize Successful Involvement in Work in 
casework Relationship: 
Positive and Negative Effects from Work were or Were 
Not Used 
How and Why? 
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SCHEDULE B 
FOR STATISTICAL STUDY OF THE TEN CASES AS A GROUP 
Age and sex~ 
source of Referral to sweetser: 
Presenting Problem: 
Home Situation: 
a. Both parents at home · 
b. Father absent-dead, separated, divorced 
c. Mother absent-
Diagnosis: 
a. Psychiatric 
b. I•Q• 
e. Other 
on-Going Treatment Plan: 
a. Psychiatry 
b. Psychology 
n n n 
c. casework - regular or occasional sessions 
Specific Work Assignments: 
a. Cottage kitchen 
b. staff families 
c. storeroom and so forth 
Work Assignment Information: 
a. Use of money earned 
b. Caseworker's source of information regarding 
work adjustment: 
1. Other staff 
2. Child 
3· other 
c. Who initiated discussion in casework 
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SCHEDULE B 
- 2 - Continued 
d. How did caseworker use information 
1. With child 
2. With staff 
Use of Pos:itive Factors in Child's Work Adjustments in 
Treatment: 
a. Reinforce gains 
b. Encourage further gains 
c. Point up skills 
Use of Negative Factors in Child's Work Adjustments in 
Treatment: 
a. Prevent Discouragement 
b. Point up patterns of reacting and relating to 
others 
c. Point up attitudes toward self 
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